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The Sharples family ensures our children are resilient learners, healthy and aspirational citizens. We will
create a love of lifelong learning that extends beyond the classroom as a result of an enriching
curriculum. The school community will make a difference by fostering respect and tolerance of each
other as unique individuals.

Our broad and balanced curriculum builds on prior knowledge and skills through regular review of
content and sequencing. Through our unique curriculum, children develop a deep love of learning where
they are curious and eager to extend their knowledge.




Our Intent

To provide quality learning experiences within a broad and balanced curriculum.

Develop a lifelong love of learning

To learn within a coherent and progressive framework

Develop a rich and deep subject knowledge

Develop new skills through a variety of interesting contexts

Develop and demonstrate their creativity

Understand the purpose and value of their learning and see its relevance to their past, present and future
Experience the challenge and enjoyment of learning

Subject Pedagoqy

At Sharples we adopted Rosenshine’s Principles of Instruction as the basis for our approach to teaching
and learning, supporting our commitment to a shared language and approach based upon research
informed practice.

Our curriculum will be taught through pedagogy that:

Excites, promotes and sustains children’s interest

Promotes problem solving, creativity and communication

Enables and fosters children’s natural curiosity

Provides all children with memorable moments within their learning

Promotes innovation

Enables children to reflect on and evaluate learning

Developing a Deep Subject Knowledge

Subject knowledge is at the heart of the work we do, underpinning our
Teaching and Learning at Sharples. A knowledge rich curriculum is shown
to be transformative to students lives. At Sharples we place high priority on subject knowledge and
pedagogy in our approach to CPD, ensuring that staff meetings are subject development time incorporating
collaboration in developing these aspects.
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Teaching and Learning Principles
Based on Rosenshine's Principles - in conjunction with our Teaching and Learning Policy
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Low Stake Testing

Children are tested regularly at the end of each unit of learning. Low stakes short tests are completed in an
informal way and inform teachers next steps in learning.
Maths: Testing is completed using summative short tests from LBQ, Power Maths and White Rose Maths.

Writing: At the end of a unit of work children produce a longer piece of independent writing. Teachers
ensure that stamina for writing is built up.

Curriculum: Quizzes, acitvities from Retrival Document.
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Conditions for Effective Learning

In order for children to gain the most from their time in school, certain conditions need to be met. Some of
those conditions are not within the control of the teaching staff but some are and, in order to maximise
learning, staff need to influence as many of those conditions as effectively as possible.

At Sharples we feel that the following conditions create the climate where children are most able to learn.
Children feel loved and cared for

Children are warm and well fed

Children have a high self-esteem

School provides a clean, bright, orderly learning environment, conducive to learning

There is an atmosphere of mutual respect and understanding where children are listened to and are given
the opportunity to speak openly and honestly

There is an ethos of trust that enables risk taking

The organisation of the learning environment is high priority at Sharples. Across the school there are
agreed and consistent arrangements for the presentation of the learning environment. Resources are
organised appropriately for the age of the children to support the development of independent learning
strategies. Consistent classroom routines and expectations of behaviour, in line with the Behaviour Policy,
enable children to learn free from unnecessary distractions. School has invested heavily in technology to
support children’s learning with children from Year 1 — 6 having access to their own individual IPad to
support student agency, in addition to a bank of computers. Children in EYFS have access to IPads and
computers.



Metacognition
At Sharples, we teach pupils specific strategies, which help them, understand their own learning process.
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Metacognition has two dimensions: metacognitive knowledge and metacognitive regulation.
Metacognitive knowledge refers to what learners know about learning. This includes:
o the learner's knowledge of their own cognitive abilities (e.g. ‘| have trouble remembering dates in
history’)
e the Ieiarn?r’s knowledge of particular tasks (e.g. ‘The ideas in this chapter that I'm going to read are
complex’

o the learner's knowledge of different strategies that are available to them and when they are
appropriate to the task (e.g. ‘If | scan the text first it will help me to understand the overall meaning').

Metacognitive regulation refers to what learners do about learning. It describes how learners monitor and
control their cognitive processes. For example, a learner might realise that a particular strategy is not
achieving the results they want, so they decide to try a different strategy. It is our job to help children
understand how they learn.
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The Learning Pit

At Sharples, we teach the children how to learn and that at times learning is hard and we have to rely on
strategies that enable learning to be built upon sequentially and move forwards.



Teaching Toolkit
At Sharples we use a range of approaches and strategies to teach. We instil our school values of curiosity,
determination, team work, inclusivity, resilience, respect, motivation and aspiration within learning and the
curriculum.

¢ Making learning real, relevant and fun

e Qutdoor learning

e Learning by Questions in KS2

e Cooperative learning

Reception Year 4

Taking chips Fan n Pick

Rally Robin Rally Coach

Round Robin Quiz Quiz Trade

Year 1 Year 5

Match mine Celebrity Interview
Timed Pair Share Read n Tell
Collaborative Challenge Min n Match

Year 2 Year 6

Find Someone Who Three- Step Interview
Jot Thought Inside Outside Challenge
Find the Fib Blind Sequencing

Year 3

All Write Round Robin Other strategies may be used.
Read in Review

Numbered Heads Together

Planning
Long term planning sets out coverage of the National Curriculum over an academic year for each year

group. Medium term planning translates long term planning into a learning and teaching programme of
sequenced lessons based on the National Curriculum. Long term & Medium term plans are saved on the
school network. Knowledge organisers are used to aid children’s learning and are stuck in books and sent
home.

Weekly/daily Planning is completed on Interactive Smart Notebooks.

Assessment and Long Term Memory

Teacher assessments include:

Observation

Questioning

Talking with, and listening to, pupils

Providing feedback regarding “next steps”

Applying results of children’s own self-assessment and peer assessment
Marking (see marking policy)

Testing NFER tests are completed 3 times a year in Y2 -Y6

Impact

Our Learning and Teaching Policy ensures that learners:

will be happy,

feel valued,

understand expectations,

curiosity will flourish,

levels of achievements will increase,
behaviour will remain positive,

levels of engagement will be enhanced,
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will increase their capacity to learn and understand how they learn,
develop skills, confidence and curiosity and be lifelong learners,
experience powerful, progressive and precise learning,

understanding of the curriculum will deepen,

increase academic performance,

will make expected or better than expected progress,

be ambitious and aspirational,

are self-managed and self-regulated by the time they leave our school



