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Vision and Values

At Sharples Primary School, our approach to behaviour management prioritises the prosocial feelings of everyone within
the dynamic. We aspire for all pupils to develop internal discipline and create long lasting behavioural change. We
believe that positive relationships with clear expectations are essential to establishing and maintaining effective learning
environments. Behavioural expectations are made explicit and adults in school model positive, responsible behaviour to
empower children with the skills and values to respect themselves, others and their community.

This policy outlines the purpose, nature and management of behaviour in our school and applies to all school staff,
parents/carers, children and all visitors to the school.

At Sharples we believe that by having a set of core values at the heart of everything we do will empower children to
make the correct choices. The core values are linked to a series of characters, which engage and motivate pupils to be
well-rounded individuals they are:

*  Motivated Mohammed
* Determined Dylan

* Agspirational Asha

* Resilient Rebecca

* Inclusive Insha

*  Teamwork Tom

* Respectful Ryan

* Curiosity Cora

Children do not misbehave just because they can. There is always a reason. Behaviour is a form of communication. It
is important we understand what the pupil is telling us through their behaviour. We adopt a positive approach to
behaviour management. We always focus on what the pupil is doing right. While we acknowledge that many of our
students present with behaviours that can at times present as a barrier to their learning staff are proactive and skilled in
pre-empting possible behaviours. Staff look beyond the behaviour to the cause and plan interventions to help modify
and reduce any barriers to learning.

Aims
This policy aims to:

» Create a positive culture that promotes excellent behaviour, ensuring that all pupils have the opportunity to
learn in a calm, safe and supportive environment

+ Establish a whole-school approach to maintaining high standards of behaviour that reflect the values of the
school

» Outline the expectations and consequences of behaviour
* Provide a consistent approach to behaviour management that is applied equally to all pupils

»  Define what we consider to be unacceptable behaviour, including bullying and discrimination

Key Headteachers

»  Every pupil understands they have the right to feel safe, valued and respected, and to be able to learn free from
the disruption of others

»  All pupils, staff and visitors are free from any form of discrimination

« Staff and volunteers set an excellent example to pupils at all times

* Rewards, sanctions and physical handling are used consistently by staff, in line with the behaviour policy

*  The behaviour policy is understood by pupils and staff

* The exclusions policy explains that exclusions will only be used as a last resort, and outlines the processes
involved in suspensions and exclusions



*  Pupils are helped to take responsibility for their actions

*  Families are involved in behaviour incidents to foster good relationships between the school and pupils’ home
life
» The school also emphasises that violence or threatening behaviour will not be tolerated in any circumstances.

Responsibilities
The Governors will:

*  Monitor the behaviour policy’s effectiveness and hold the headteacher to account for its implementation.
*  Monitor that the school’s behaviour policy is implemented fairly and consistently and is reviewed
regularly.

The headteacher will:

»  Ensure that the school environment encourages pro social behaviour and that staff deal effectively with
unsocial and anti-social behaviour

* Monitor how staff implement this policy to ensure that it is applied consistently.

» Ensure that all staff understand the behavioural expectations and the importance of maintaining them

» Provide staff with training and support

» Ensure this policy works alongside the safeguarding policy to offer pupils both consequences and support
when necessary

* Support the team in responding to incidents

»  Ensure that the behaviour data logged on CPOM s is reviewed regularly and reported to staff and the
academy committee.

The Senior Leadership Team will:

* Ensure that the school’s behaviour policy is implemented fairly and consistently by all staff throughout the
school.

* Review the policy regularly and update as required

*  Model respectful behaviour in front of pupils

» Guide and support staff

» Actas a point of call where behaviour has escalated.

» Provide additional targeted support for some children

* Work alongside parents and carers to secure and promote positive behaviour

The SENCO will:
» Support the head teacher as part of the Senior Leadership Team
» Ensure that pupils with an identified special educational need have a personalised plan to support them
with managing their behaviour.
»  Provide staff training to deliver personalised plans
* Monitor the effectiveness and impact of personalised plans for pupils with Special Educational Needs
* Report on the impact to the governors as part of the termly report.

All Staff will:
» Implement the behaviour policy consistently
+ Create a calm and safe environment for pupils
»  Model prosocial behaviour and build positive relationships
» Establish and maintain clear boundaries
» Praise and promote prosocial behaviours through providing positive experiences.
» Celebrate prosocial behaviour
» Focus on de-escalation and preventative strategies rather than reactive strategies.
« Work in partnership with parents and carers to promote prosocial behaviour



* Provide a personalised approach to the specific behavioural needs of particular pupils

*  Work in partnership with the school SENCO to implement personalised plans for children with identified
special educational needs
» Record severe behaviour incidents promptly using CPOMs

Parents will:

*  Get to know the school’s behaviour policy and reinforce it at home where appropriate

*  Support their child in adhering to the school’s behaviour policy

* Inform the school of any changes in circumstances that may affect their child’s behaviour

» Discuss any behavioural concerns with the class teacher promptly

» Take part in any pastoral work following unsocial or anti-social behaviour (for example: attending reviews
of specific behaviour interventions)

» Raise any concerns about the management of behaviour with the school directly, whilst continuing to
work in partnership with the school.

Pupils will:
» Follow the behavioural expectations that have been set by the school
» Make prosocial behavioural choices
» Know the rewards they can earn for meeting the behaviour standard, and the consequences they will face
if they don’t meet the standard
* Know that pastoral support is available to them to help them meet the behavioural expectations
» Share any concerns regarding behaviour with an adult in school.

Pro-Social Behaviour
At Sharples, we recognise the importance of establishing pro-social behaviour. This refers to social behaviours that are
intended to help others and behaviours that conform to rules and/or are socially acceptable. Our emphasis is on promoting
the positive and teaching children how to behave ‘pro-socially.” The whole school community will teach behaviour
through:

+ Building good relationships

* Role modelling

» Consistency

»  Scripts and routines

» Positive Phrasing

* Praise and encouragement

» Planning and the explicit teaching of pro-social behaviour.

The School Rights
The three school rights are linked to our school values. These rights underpin everything the school expects with regard
to children’s behaviour:

1. The right to be respected
2. The right to be safe
3. Theright to learn

We explicitly teach the children how to follow the school rights by teaching the pro-social behaviours that they will need
to exhibit as part of The Sharples Way. This will be achieved through whole school assemblies and time within the
classroom.

Supportive classroom environments

The climate of the classroom is an important factor in preventing difficult, disruptive or dangerous behaviour and in
keeping children motivated and engaged. The relationships that adults have with children, the layout of the classroom,
access to resources and displays can all influence children’s behaviour.




We endeavour to develop positive and supportive classroom environments by ensuring that the adults:

- Show that they care
- Establish clear expectations in their classroom
- Give children a high level of challenge along with a high level of support

Adults will also ensure that the classroom’s physical environment:

- Is organised to encourage independence and initiative
- Is designed to aid accessibility for all learnings including those with Special Educational Needs and disabilities.

PHSE & RSE

We follow the Jigsaw PSHE Programme to deliver our PSHE and a book-approach to RSE lessons. These are highly
valued areas of the curriculum and are taught across all year groups on a regular basis, as well as through assemblies.
These lessons include explicit teaching of pro-social behaviours and includes self-esteem and confidence building,
thinking independently and making assessments of risk based on the children’s own judgements. These sessions will
also cover important issues such as bullying and online safety.

The RSE book-approach curriculum focusses on teaching the fundamental building blocks and characteristics of
positive relationships, with particular reference to friendships, family relationships and relationships with other
children and adults.

Playground Behaviour
Play and lunchtimes should be a positive experience for children. We have a range of positive measures in place to
help ensure that play and lunchtimes are fun for all:

Sports leader: A range of organised sports activities are in place for children to take part in.

Play Leaders: Year 6 playleaders support children to join in with games and will lead activities for younger pupils.
Lunchtime club: An opportunity for children to remain inside with a range of activities to take part in.

Recognising and Promoting Learning and Pro-Social Behaviour

In order to support the children’s awareness of pro-social behaviours and to show them how much they are valued, we

use several systems:
* Children have a green card displayed in their classroom showing that, it is ‘Good to be Green’

* ‘Great to be Gold’ value cards are awarded to children who demonstrate school values and each week one child from
each class is awarded a certificate and badge in assembly.

*Class dojo points are awarded to recognise school values, learning and pro-social behaviours. The best house will
win a non-uniform day at the end of each half-term.

*Head Teacher Award Stickers to recognise the two highest dojo point winners each week.

*Reading award certificate, bookmark and hot chocolate for one pupil from each class who shows the best engagement
with reading each week.

*Maths award certificate for engagement with Numbots or TT Rockstars each week.

Celebration assemblies are held weekly where children are recognised for quality pieces of work, demonstrating
learning behaviours or core values through presentation of the above rewards.

No reward should be removed once it has been given.



Rewards

Our aim is to provide children with rewards which celebrate pro social behaviour choices or outcomes already
achieved. We distinguish this from bribery which is the act of withholding something positive until the child has
complied with a request.

Unsocial and Anti-Social Behaviour

Whilst we endeavour to promote prosocial behaviour at Sharples, we recognise that at times unsocial and antisocial
behaviour can occur:

*Unsocial Behaviour
Not enjoying or needing to behave sociably in the company of others, but not to the detriment of others.

*Anti-social behaviour

o Difficult Behaviour: That which is anti-social, but not dangerous. Difficult behaviour should be acknowledged
in terms of context EG Jill continually shouting out is difficult within a group teaching activity.

e Dangerous Behaviour: That which is anti-social and will predictably result in imminent injury or harm. This
includes harm to self or others, damage to property or behaviour that would be considered criminal if the
person was of an age of criminal responsibility, such as racist or homophobic abuse.

Responding to difficult or dangerous behaviours
We have grouped behaviour across 4 levels from low level to dangerous. An overview of this can be found in
(appendix one). This summarises the types of behaviour and how staff will respond.

When a child is demonstrating unsocial or anti-social behaviour staff will use the overview grid to ensure there is a
consistent approach to behaviour across the school. Further information about each response can be found below.

Planned Responses
When a child is demonstrating unsocial behaviour, staff will manage each situation as discreetly as they can to reduce
anxiety and make the situation better. Staff will focus on the ways of de-escalating the behaviours and are expected to
ensure that everyone’s wellbeing is being respected. It is the aim that the child can then return to a calm state of mind as
quickly as possible. Planned responses may include:

*  Use of tactical ignoring or distraction techniques

» Using positive phrasing (saying what behaviour you want to see)

* Giving a limited choice

»  Checking the task set and altering or adapting if needed

*  Working alongside the child briefly, using positive reinforcement methods.

+ Disempowering the behaviour (reducing attention for difficult behaviours)

» Use of de-escalation strategies

»  Use of reflect, repair and restore and educational and protective consequences as appropriate.

(Appendix 2)

Consequences:
We aim for consequences to be realistic and do not believe that they need to be severe to be effective. They should
never be physically or psychologically harmful and should never humiliate.

Staff use the good to be green system of monitoring to help children monitor their own behaviour.
Throughout school the consequences are as follows:

First, if a child displays unacceptable behaviour then a verbal warning is given and they place a blue stop and think
card in front of their name. If their behaviour does not improve then their blue card will be replaced with an amber
warning card.

If continual unacceptable behaviour is displayed then a red card replaces the amber card. It is at this point that the
child is removed from the classroom. This is then recorded onto the CPOMS system under the red card and behaviour



tags. When a child has received a red card they need to complete a behaviour reflection. KS2 children complete a
sheet, EYFS and KS1 children will do this orally with an adult.

Emotional Recovery

Once the situation has been made safe, if the child is still feeling anxious or angry, they will be given some time and
space to recover emotionally. This will vary for different children but an adult will always be present or watching from
nearby. Spaces that may be used are:

*Quiet corner of classroom

*Calm zone

Reflect, Repair and Restore

All people affected by an incident are able to revisit the experience by re-telling and exploring the story with a changed
set of feelings. The purpose of this restorative process focusses on the harm that has been done and how it can be
repaired. This can be done orally or using a reflection sheet as appropriate. It considers the experiences, feelings and
needs of the individuals involved. In doing so, plans can then be made to ensure that conflict is less likely to happen in
the future.

Protective Consequences
The removal of a freedom to manage harm. Examples include: increased staff ratio, limited access to outside space,
being escorted in social situations or exclusion.

Educational Consequences

The reflecting, learning, rehearsing and teaching so the freedom can be returned. Examples include: completing tasks,
rehearsing, educational opportunities, conversation and exploration. Use of social stories, comic strip conversations and
emotion coaching techniques may also be used.

All consequences that have no relation to a behaviour must be avoided. Withdrawing pupils from any school
curriculum area when it does not relate to the behaviour is not appropriate.

Personalised Behaviour Plan —

Some children may find it continually difficult to behave in a pro-social way and will therefore need an individualised
approach to support them. If this is the case, the SENCO will call a behaviour review meeting involving relevant staff
and the parents of the child. We understand that behaviour is often a form of communication and as such we aim to work
with children and their families to find out what experiences and feelings might underlie difficult or dangerous
behaviours. The possibility of an underlying special educational need must also be explored. We use a range of tools to
aid our understanding of what the possible causes might be. We use the Steps Flowchart guide (appendix 3) to help us
assess whether we should write a personalised plan for that child which will be shared with parents and carers. We work
closely with external agencies to ensure that children and their families receive support where it is needed.

The child’s class teacher will manage the plan and it will be the responsibility of the teacher to brief and deploy support
staff effectively. Any questions about the day-to-day management of the plan will be directed to the class teacher in the
first instance.

The SENCO will make any decision about accessing external agency advice.

A personalised behaviour plan is a working document and will be updated as and when needed as well as being
formally reviewed on a termly basis by the class teacher with the support of the SENCO.

It may also be appropriate to complete one or more of the following:

» Early Help (if multiple agencies are needed to support the child)
* Individual Learning Plan (for children with Special Educational needs and for any child at risk of exclusion.)



Recording Behavioural Incidents
Behavioural incidents that need to be recorded (see overview grid) will be done so using CPOMs. A factual and
accurate account of the behaviour that was exhibited will be made.

Bullying

Bullying is defined as the repetitive, intentional harming of 1 person or group by another person or group, where the
relationship involves an imbalance of power.

Bullying is, therefore:

*Deliberately hurtful

*Repeated, often over a period of time
*Difficult to defend against

Bullying in any form will not be tolerated. Please see our separate anti-bullying policy for more detailed information.

Mobile phones
We understand that some parents may want older children to bring their mobile phones into school as they walk home

on their own. If this is the case, then the following protocol must be followed:
* Asthe child enters school in the morning, they may bring in their mobile phone, but it must be turned off.
*  On entering the classroom, the phone must be placed in the allocated box.

* Once all phones have been collected, the class teacher will complete a list of all the children who have brought
a phone that day.

*  The box will then be taken down to the school office where it will be kept secure for the day.

* Atthe end of the day, the child will receive their phone as they leave the classroom whereby they will be able
to turn on their phone as they leave site.

Physical handling

In all situations, staff are expected to use de-escalation strategies that are relevant to the child and appropriate for the
situation. In exceptional circumstances and where de-escalation strategies have been unsuccessful, physical handling
may be required. This covers a range of interventions that involve physical contact with pupils. All members of staff
have a duty to use physical handling, in the following circumstances, to prevent a pupil from:

> Causing disorder
> Hurting themselves or others
> Damaging property

> Committing an offence (deemed criminal offence if legal age)

Incidents of physical handling must:
> Always be used as a last resort
> Be applied using the minimum amount of force and for the minimum amount of time possible
> Be used in a way that maintains the safety and dignity of all concerned
> Never be used as a form of punishment

> Be recorded (CPOMs) and reported to parents



When considering using physical handling, staff should, in considering the risks, carefully recognise any specific
vulnerabilities of the pupil, including SEND, mental health needs or medical conditions.

Staff training in the use of physical handling will be delivered by Team Teach.

Searching, screening and confiscation

Any prohibited items (appendix 4) found in a pupil’s possession will be confiscated. These items will not be returned
to the pupil.

We will also confiscate any item which is harmful or detrimental to school discipline. These items will be returned to
pupils after discussion with senior leaders and parents, if appropriate.

Searching and screening pupils is conducted in line with the DfE’s_latest guidance on searching, screening and
confiscation.

Off-site unsocial or anti-social behaviour

Sanctions may be applied where a pupil has exhibited unsocial or anti-social behaviour off-site when representing the
school. This means when the pupil is:

> Taking part in any school-organised or school-related activity (e.g. school trips)
> Travelling to or from school

> Wearing school uniform

> Inany other way identifiable as a pupil of our school

Sanctions may also be applied where a pupil has exhibited unsocial or anti-social behaviour off-site, at any time,
whether or not the conditions above apply, if the behaviour:

> Could have repercussions for the orderly running of the school
> Poses a threat to another pupil
> Could adversely affect the reputation of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member (e.g. on a school-organised trip).

Online unsocial or anti-social behaviour

The school can issue behaviour sanctions to pupils for online behaviour when:
2 It poses a threat or causes harm to another pupil
> It could have repercussions for the orderly running of the school
> It adversely affects the reputation of the school
» The pupil is identifiable as a member of the school

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful control of a staff
member.

Suspected criminal behaviour

If a pupil is suspected of criminal behaviour, the school will make an initial assessment of whether to report the
incident to the police.

When establishing the facts, the school will endeavour to preserve any relevant evidence to hand over to the police.

If a decision is made to report the matter to the police, the principal will make the report.



The school will not interfere with any police action taken. However, the school may continue to follow its own
investigation procedure and enforce sanctions, as long as it does not conflict with police action.

If a report to the police is made, the designated safeguarding lead (DSL) will make a tandem report to children’s social
care, if appropriate.

Zero-tolerance approach to sexual harassment and sexual violence

The school will ensure that all incidents of sexual harassment and/or violence are met with a suitable response, and
never ignored.

Pupils are encouraged to report anything that makes them uncomfortable, no matter how ‘small’ they feel it might be.
The school’s response will be:

> Proportionate

> Considered

> Supportive

> Decided on a case-by-case basis

The school has procedures in place to respond to any allegations or concerns regarding a child’s safety or wellbeing.
These include clear processes for:

> Responding to a report
> Carrying out risk assessments, where appropriate, to help determine whether to:
e Manage the incident
internally
o Referto early help
e Refer to children’s social
care

e Report to the police

Sentence addition in line with the 2021 updated KCSIE document:

Paragraph 429 states: ‘Sexual violence and sexual harassment can occur between two children of any age and sex, from
primary through to secondary stage and into colleges. It can occur through a group of children sexually assaulting or sexually
harassing a single child or group of children. Sexual violence and sexual harassment exist on a continuum and may overlap;
they can occur online and face to face (both physically and verbally) and are never acceptable. As set out in Part one of this
guidance, all staff working with children are advised to maintain an attitude of ‘it could happen here’

Please refer to our child protection and safeguarding policy for more information.
Malicious allegations

Where a pupil makes an allegation against a member of staff and that allegation is shown to have been deliberately
invented or malicious, the school will consider whether to discipline the pupil in accordance with this policy.

Where a pupil makes an allegation of sexual violence or sexual harassment against another pupil and that allegation is
shown to have been deliberately invented or malicious, the school will consider whether to discipline the pupil in
accordance with this policy.

In all cases where an allegation is determined to be unsubstantiated, unfounded, false or malicious, the school (in
collaboration with the local authority designated officer (LADO), where relevant) will consider whether the pupil who
made the allegation is in need of help, or the allegation may have been a cry for help. If so, a referral to children’s
social care may be appropriate.



The school will also consider the pastoral needs of staff and pupils accused of misconduct.

Removal from classrooms
In response to serious or persistent breaches of this policy, the school may remove the pupil from the classroom for a
limited time.

Pupils who have been removed will continue to receive education under the supervision of a member of staff that is
meaningful, but it may differ from the mainstream curriculum.

Removal is a serious sanction and will only be used in response to serious difficult and/or dangerous behaviour). Staff
will only remove pupils from the classroom once other behavioural strategies have been attempted, unless the
behaviour is so extreme as to warrant immediate removal.

Removal can be used to:
> Restore order if the pupil is being unreasonably disruptive
> Maintain the safety of all pupils
> Allow the disruptive pupil to continue their learning in a managed environment
> Allow the disruptive pupil to regain calm in a safe space

Pupils will not be removed from classrooms for prolonged periods of time without the explicit agreement of the school
principal.

Pupils should be reintegrated into the classroom as soon as appropriate and safe to do so. The school will consider
what support is needed to help a pupil successfully reintegrate into the classroom and meet the expected standards of
behaviour.

Parents will be informed on the same day that their child is removed from the classroom.

The school will consider an alternative approach to behaviour management for pupils who are frequently removed
from class, such as:

> Use of teaching assistants

> Short term behaviour report cards
> Long term behaviour plans

> Aspire Behaviour Support

> Multi-agency assessment

Staff will record all incidents of removal from the classroom along with details of the incident that led to the removal,
and any protected characteristics of the pupil in the behaviour log.

NB: Removal from the classroom should be distinguished from the use of separation spaces and calm rooms. This type of separation
space is used to help children regulate their emotions and should not be seen as a sanction.

Severe Clause & Fixed-term and permanent exclusions

There are behaviours that when shown invoke a severe clause.
These behaviours will not be tolerated at any time under any circumstances. These include:

*  Severe violence when directed at another child.

* Violence of any kind towards an adult.

* Blatant refusal to follow instructions.

* Aggressive Swearing

* Racism

* Homophobic

* Inappropriate sexualised language

* Vandalism

* Persistent bullying (which will be dealt with in line with the Anti Bullying Policy)



On these occasions, adults may decide to go straight to a red card and not through the previous stages. In addition,
consequences may need to involve making reparation for the action, e.g. writing letters of apology.

The school can use fixed-term and permanent exclusion in response to serious incidents or in response to persistent
poor behaviour, which has not improved following in-school sanctions and interventions.

The decision to issues a fixed-term or permanent exclusion will be made by the headteacher | and only as a last resort.

Please refer to our exclusions policy for more information.

Recognising the impact of SEND on behaviour

The school recognises that pupils’ behaviour may be impacted by a special educational need or disability (SEND).

When incidents of misbehaviour arise, we will consider them in relation to a pupil’s SEND, although we recognise
that not every incident of misbehaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had
an impact on an incident of misbehaviour will be made on a case-by-case basis.

When dealing with misbehaviour from pupils with SEND, especially where their SEND affects their behaviour, the
school will balance their legal duties when making decisions about enforcing the behaviour policy. The legal duties
include:

> Taking reasonable steps to avoid causing any substantial disadvantage to a disabled pupil caused by the school’s
policies or practices (Equality Act 2010)

> Using our best endeavours to meet the needs of pupils with SEND (Children and Families Act 2014)

> If a pupil has an education, health and care (EHC) plan, the provisions set out in that plan must be secured and the
school must co-operate with the local authority and other bodies

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of misbehaviour, and
put in place support to prevent these from occurring.

Any preventative measures will take into account the specific circumstances and requirements of the pupil concerned.
This may include:

> Short, planned movement breaks for a pupil with SEND who finds it difficult to sit still for long

> Adjusting seating plans to allow a pupil with visual or hearing impairment to sit in sight of the teacher
> Adjusting uniform requirements for a pupil with sensory issues or who has severe eczema

> Training for staff in understanding conditions such as autism, ADHD and trauma

> Use of separation spaces (calm zones) where pupils can regulate their emotions during a moment of sensory
overload

> Use of social stories, comic strip conversations and emotion coaching to plan for potentially triggering situations

> Use of support plans to plan for and review the impact of any adaptations or interventions used.
> Seeking support and advice outside agencies, as appropriate

Adapting sanctions for pupils with SEND

When considering a behavioural sanction for a pupil with SEND, the school will take into account:
2 Whether the pupil was unable to understand the rule or instruction?
> Whether the pupil was unable to act differently at the time as a result of their SEND?
> Whether the pupil is likely to display difficult or dangerous behaviours due to their particular SEND.
If the answer to any of these questions is yes, it may be unlawful for the school to sanction the pupil for the behaviour.

The school will then assess if it is appropriate to use a sanction and if so, whether any reasonable adjustments need to
be made to the sanction.



Considering whether a pupil displaying challenging behaviour may have unidentified SEND

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits challenging
behaviour to determine whether they have any underlying needs that are not currently being met.

Where necessary, support and advice will also be sought from specialist teachers, an educational psychologist, medical
practitioners and/or others, to identify or support specific needs.

When acute needs are identified in a pupil, we will liaise with external agencies and plan support programmes for that
child. We will work with parents to create the plan and review it on a regular basis.

Pupils with an education, health and care (EHC) plan

The provisions set out in the EHC plan must be secured and the school will co-operate with the local authority and
other bodies.

If the school has a concern about the behaviour of a pupil with an EHC plan, it will make contact with the local
authority to discuss the issue. If appropriate, the school may request an emergency review of the EHC plan.

Inducting incoming pupils

The school will support incoming pupils to meet behaviour standards by offering an induction process to familiarise
them with the behaviour policy and the wider school culture.

Preparing outgoing pupils for transition

To ensure a smooth transition to the next year, pupils have transition sessions with their new teacher(s). In addition,
staff members hold transition meetings.

To ensure behaviour is continually monitored and the right support is in place, information related to pupil behaviour
issues may be transferred to relevant staff at the start of the term or year.

Training

As part of their induction process, our staff are provided with training on managing behaviour, including training on:
> The proper use of physical handling
> The needs of the pupils at the school

> How SEND and mental health needs impact behaviour

Behaviour management will also form part of continuing professional development.

A staff training log can be found on the school CPD log.

Monitoring and evaluating school behaviour

The school will collect data on the following:
> Behavioural incidents, including removal from the classroom
> Attendance, permanent exclusion and fixed-term exclusion
> Use of pupil referral units, alternative educational provision and managed moves
> Incidents of searching, screening and confiscation

> Anonymous surveys for staff, pupils, governors, trustees and other stakeholders on their perceptions and
experiences of the school behaviour culture

The data will be analysed every term by the headteacher and from a variety of perspectives.

The school will use the results of this analysis to make sure it is meeting its duties under the Equality Act 2010.



Monitoring this policy

This behaviour policy will be reviewed by the behaviour lead at least annually, or more frequently, if needed, to
address findings from the regular monitoring of the behaviour data. At each review, the policy will be shared with all
stakeholder via the school website.

Links with other policies

This behaviour policy is linked to the following policies:
> Exclusions policy
> Child protection and safeguarding policy
> Anti-bullying policy



Appendix 1

Response and Consequence Grid — All Children

Level Description of Behaviour Adult Key Actions (including consequences) Recording and
Responsible Reporting
1 *Not following the school expectations but *Class *Discrete warning No
Low level | not to the detriment of others. teacher recordi
Unsocial *TA *Reminder of the school expectations/boundaries and choices. ng necessary.
Behaviour | “Notdoing as instructed but not to the . ) ) . ) )
detriment of others. Attempt to re-include the child and specific praise for the good behaviour
as soon as the child re-engages.
*First time it has happened/one off
2 *Persistently not following the school *Class Planned response: Speak to the
Persistent | expectations. teacher parents of the
Unsocial _ _ _ *Continue rest of learning sessior_l at gllocated _withdrawal space in the child involved
Behaviour | “Persistently not doing as instructed. *TA classroom or complete age-appropriate time out (timer to be used). (class teacher)
*Beginning to have an impact on other *After time out, re- integrate child to ensure that they can join in with the
children and the teacher’s capacity to teach. class and complete tasks.
If the child
*If child finds it difficult to re-integrate within the classroom setting it struggles to
may be necessary to use a separation space or calm room. This type of reintegrate into
separation space is used to help children regulate their emotions and the classroom
should not be seen as a sanction. Post-incident reflection setting it may
be necessary to
*At the end of the session, discuss causes of the behaviour and the record on
consequences of breaking the rules on themselves/others/environment. Cpoms.
*Teacher to consider possible triggers for the behaviour so that adaptations
can be made to prevent further incidents
3 Disruptive behaviour that has an impact on *Class Planned response: Recorded on




Difficult
Anti -
Social
Behaviour

others which could include:
*Shouting out/name calling

*Throwing objects that are likely to cause
harm

*Leaving the classroom

*Being under the table and disturbing others.

*Verbally abusive to staff or other pupils
*Running around the school building

*Walking around the school building whilst
supposed to be in lessons.

*Sitting in spaces outside of the classroom

*Standing at door to indicate wanting to
leave.

(No physical harm to others)

teacher
(inform and
discuss with
SLT).

*De-escalation techniques used
*Child encouraged to use a calm space.
*Emotional Recovery time.

Post-incident reflection

*Reflect, Repair and Restore conversation — carried out by class teacher
and SLT member.

*Educational Consequence

*Further protective consequences potential not able to play outside, not sit
with other children

*SLT informed of the incident

Teacher to consider possible triggers for the behaviour so that adaptations
can be made to prevent further incidents.

School SENCO may become involved to support in the implementation of
a personalised plan. (Predict and Prevent)

Cpoms

Parents
informed by
class teacher




4

Dangerous
Anti-Social
Behaviour

Persistent level 3 behaviours or behaviours
that could do significant emotional or
physical harm to others. Usually conscious
choices.

*Persistent name calling, bullying, racism,
homophobia.

*Hitting another person

*SLT

Planned response:

*SLT called for - potentially using red card system
*De-escalation techniques used

*Immediate protective consequence - Child to be taken to a safe place or
made safe where they are. This may include physical intervention to
prevent harm to child or others.

Recorded on
Cpoms

Parents
informed by
SLT

*Biting another person.
*Kicking another person.

*Leaving the school grounds, or attempting to
climb school gates

*A one-off incident causing significant
physical harm.

*Persistent verbal abuse to an adult.

*Deliberate behaviours that put others at risk
of harm.

*Emotional Recovery time.

Post-incident reflection

*Reflect, Repair and Restore conversation — carried out by class teacher
and SLT member.

*Educational Consequence

*Further protective consequences. SLT to make decision could include
working away from peers until they are able to follow the rules may need
to have playtime indoors.

Will include personalised behaviour plan (risk reduction) and the
involvement of the school SENCO and or other agencies to support in the
identification of a special educational need.

Possible suspension.




Appendix 2 Planned Response examples

» Use of tactical ignoring or distraction techniques
» Using positive phrasing (saying what behaviour you want to see)
*Stand next to me
*Put the pen on the table
*Walk in the corridor
» Giving a limited choice
*Are you going to sit on your own or with the group?
*When we go inside, will you draw or use lego?
»  Check the task set and alter or adapt if needed
*Does the child struggle with a particular subject?
* Work alongside the child briefly, using positive reinforcement methods.
+ Disempowering the behaviour (reducing attention for difficult behaviours)
*You can listen from there
*Come and find me when you get back
Come back into the room when you are ready
»  Use of de-escalation scripts
*Use the person’s name — “Jill”
*Acknowledge their right to their feelings — “I can see something is wrong”
*Tell them you are there — “T am here to help”
*Offer help — “Talk and I will listen”
*Offer a ‘get out’ (positive phrasing) — Come with me and....”
»  Use of reflect, repair and restore and educational and protective consequences as appropriate.



Appendix 3 -Steps Flowchart

Refer to

Describe the Behaviour
Unemotional, non-judgemental, factual language
(severity, frequency etc.)
the policy

¥

Is this behaviour Is the policy
Should it be? YES
covered by the policy? being followed?
NO
Early Prognosis
Consider the background, context and factors Is it changing
Review the policy relevant to the identified behaviour behaviour?
(function, culture, diagnosis, home)

R

Is Early Prognosis
Consider implementing DANGEROUS working?
protective consequences

Assess, Plan,

Do, Review

Risk Calculator
Identify whether the behaviour Create a plan
is difficult or dangerous

DIFFICULT

@ =) Predict and Prevent
Conscious and Sub ious Behaviours Checklist Evidence of Differentistion
; Is the behaviour predominantly conscious or (mini-plan)
subconscious?
7
Use resulting
N information to
( N populate mini plan
eriegspiionie I |
Which variables should be considered to W
understand what affects behaviour?
N S Do we still need more
information?
7 N YES
Roots and Fruits <<
Complete all six sections of the grid
. S
1

Regular Assess,

Use resulting information

Plan, Do, Review

to populate RRP

Risk Reduction Plan
Review and update regularly, saving a different
copy each time to build a history




Appendix 4

The list of prohibited items is for searching, screening and confiscation purposes are:
* knives and weapons;

« alcohol,

* illegal drugs;

« stolen items;

any article that the member of staff reasonably suspects has been, or is likely to be used:

» to commit an offence, or

* to cause personal injury to, or damage to property of; any person (including the pupil).

any article specified in regulations:
* tobacco and cigarette papers;

» fireworks; pornographic images.












